Digging
Deeper
Exploring resource extraction and
our connection with the earth!
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Foreword
This resource has emerged from a deep
feeling of solidarity – solidarity with communities in Peru through the connection
of Northern Irish woman Lynda Sullivan,
solidarity with communities locally particularly with the Save Our Sperrins campaign,
and solidarity with communities all over the
world. What connects these communities?
What are the shared struggles? What is the
learning and solidarity we can share with
one another?
Through this resource we will go deeper into
these questions as different themes emerge
–mining, resources, our connection with the
earth – just to name a few. Water is an example
of an issue that connects us globally and
something that cannot be ignored when we
talk about resources and mining – and this will
feature strongly in the resource. Other themes
will also emerge, and through the approach we
will use some of the shared issues will become
apparent as you delve deeper into the surface
issues.
We will populate the resource with real-life
stories; stories from individuals affected by
the issues we are talking about in Peru and N.
Ireland; stories from those who are creating
real and attractive alternatives; stories from
brave individuals who refuse to accept that
profit and greed should be valued more than
people and planet.
As we have learned about the earth’s
resources in preparation for this resource –
whether we talk about water or gold, coltan
or copper – we have discovered the term

‘paradox of plenty’ to describe the ‘paradox’ of
a country that is rich in resources but does not
necessarily benefit from these resources, and
even justice issues like conflict, community
breakdown and inequality, can emerge as a
result of having such resources within.
Where do we place ourselves in these
often divisive issues? What are the different
perspectives involved? What are the justice
issues behind the immediate issues? What
are the implications of resource extraction for
communities and the earth now, and for future
generations?
The focus and purpose of this resource is an
invitation to reconnect with ourselves and with
Mother Earth, to understand the issues behind
resource exploitation, to generate a feeling of
solidarity with and learning from communities
all around the world, and to explore what
actions we can take as global citizens.
We hope that the views, opinions and
questions of the students participating in the
enclosed activities will be learning for all of us.
We hope that the students will connect to the
issues from their hearts as well as their heads.
We hope that we will stimulate new ways into
age-old debates around resource extraction
and the impact of mining on communities.
We hope you enjoy it.
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Objective
1. To connect students with social justice
issues from a compassionate or ‘heart’ perspective, using the theme of mining and resource
extraction;
2.

To highlight the issue of mining and resource extraction, and the impact of this on local
communities, the environment and globally;

3.

To develop a sense of awareness, compassion and connection with the earth and
people living locally and globally;

4.

To enable students to make the connection between local and global issues, connecting with people across the world and learning
more about their own country.
The resource is underpinned by a framework
we have found useful – the ‘5 Ways to Global
Citizenship’, from New Economics Foundation:
•
•
•
•
•

Take Notice
Connect
Give (which for the purposes of the resource
we will call ‘Solidarity’)
Keep Learning
Be Active

There was a sixth ‘way’ to wellbeing identified by
www.liveitwell.org.uk, that is ‘Care for the Planet’, and we see this as central to the purpose of
this resource, rather than as a separate section.
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Methodology
This resource we hope will take a different
approach than most other resources addressing global justice issues. As well as
sharing information and generating knowledge among students, we also wish to help
them connect their ‘heads’ to their ‘hearts’
- triggering and stimulating their emotional
intelligence.
Drawing on the work Children in Crossfire has
initiated around compassion education, ‘Educating the Heart’, we will use methodologies
that educate both heads and hearts, linking
personal development to active citizenship
(http://www.childrenincrossfire.org/what-we-do/
development-education/educating-the-heart/)
Throughout the resource, there will be meditation practices, invitations to create, connect,
think of things differently - and not always do
we need to find the right answer, but exploring
different perspectives on an issue can enrich
the learning that students engage with.
We invite you to use this resource at the pace
that students feel comfortable with, starting
from where they are at themselves with their
understanding of the issues and growing the
learning from here. We suggest that you use
the activities in a way that is intuitive to the particular class you will be working with. Therefore
while we have suggested an order for how the
activities could play out and timings for these
activities, you may feel the need to do it differently - and this is perfect!
Keeping schools in mind and particularly time
limitations, where possible we have tried to limit the exercises to 35-minute inputs. However
there may be activities that require more time,
and also sessions whereby it would be more

valuable to take the students outside, to nature
and to the local surroundings. In such instances, planning for a whole morning might make
such sessions more worthwhile. However, in
contexts where this is not possible - we invite
you to bring nature inside the classroom - with
suggestions here but you might find other
creative ways to do this! We feel it is important
in moving from the ‘head to the heart’ to experience nature directly, rather than reading about
it from a book, so as much as possible we
invite you to bring nature to life!
There are a few meditations included throughout the resource; use these in whatever way
you, as the teacher, and the students, feel
comfortable. We would advise creating a safe
space in advance of any meditation, so taking care around things like inviting students
to close their eyes - as this could be difficult
or traumatic for some students. If in doubt, try
out the meditation in advance of the class, and
you could even talk to someone who is trained
or experienced in leading meditations to support you. But don’t be shy - we have found
that young people do appreciate the space in
the busyness of the school day to be able to
pause, connect, breathe - so give it a go where
possible!
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What Are
The Issues?
Water
Water is a fundamental human right; however
in this age of plenty 1 in 10 people still lack
access to safe water. The causes may be
numerous: contamination, poverty, exploitation, drought, climate change to name a few.
In Northern Ireland we normally don’t have
to think about the possibility of not having
enough water to meet our needs, so how can
we empathise with those that are denied this
basic human right?

Mining
Minerals such as gold, silver and copper are
used in many items we consume: mobile
phones, computers, jewellery etc. Our governments like to stockpile gold in banks to show
that our economies are solid. But what is the
real cost of these minerals? More often than
not the extraction of these desired metals
has cost lives, environmental destruction and
community devastation, mainly in countries
of the Global South. Are we buying into this
when we buy our luxuries?

Resource exploitation
Apart from metals, other resources being exploited on a mega scale include oil, gas, trees
and agricultural land for monocropping. Huge
areas of virgin rainforest are being destroyed
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for this aim – centuries old trees, the lungs of
the earth, are being cut down for short-term
gain. Many indigenous tribes, some previously
uncontacted by other humans, have lost their
land and thus their lives. Are we aware of the
chain from the earth to the dump, and our
place in it?

Consumerism
In the Global North we live consuming. The
selling of clothes, food, technological gadgets, toys, cars and so much more make up
a monster industry, and the more disposable
the better so we can keep on buying. But when
we buy do we think of how the raw materials
were extracted, the conditions of the people
who turned it into a product, how much energy
was used to transport it, how you were manipulated into buying it, or what will happen to it
when you throw it away? How can we be more
responsible consumers?

Community Impact

The irony of the impacts of resource extraction
and consumerism is that it most negatively
affects those who consume the least. The
desired resources are often below the ground
on which indigenous populations live. Therefore the brunt of the violence employed by
governments and corporations in order to clear
the path for extraction falls on these ancient
communities. The damage has been unfathomable: lives, communities, histories, cultures,
ancestral wisdom lost. However despite the
oppression it is these very communities that
are leading the fight to save the earth from
destruction – to ensure we have a future.

Earth Democracy
The idea of Earth democracy is that in order
to change the destructive path we are on we
need to change our mindset. Is the earth there
for us to exploit or protect? Are we ‘on’ it or are
we ‘a part’ of it? Is she a mother or is it an object? Once we change our relationship to the
earth it is easier to change our actions. Can we
learn from those that have not lost their connection to her?
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Why Teach
These Issues?
What are the benefits for students, teachers,
school community, society and globally?
Teaching about these issues will provide
students with a better understanding of the
world around them, better understanding of
themselves and their connection with Mother
Earth. It will help to develop a feeling of empathy
and solidarity within their own community and
globally.
This resource aims to connect the curriculum
and teaching issues. Approaches such as mindfulness help students to take notice of feelings
they have when they explore different global
justice issues - feelings such as empathy, confidence, solidarity or justice. We invite you to dive
into a new way to teach and learn - or merely
the suggestion of some activities to support this
work if you are already doing it in the classroom.
The stories within this resource will be brought
into the classrooms based on the experiences of people from around the world and from
local communities, from different perspectives
and points of view. A more empathetic and
open-minded school body will result in a happier
and more understanding classroom environment
for all.
At a more ‘macro’ level beyond the classroom,
compassion and mindfulness are approaches

that can be brought into whole-school environments. Teachers and the school community
have the opportunity to experience a different
approach to explore justice from different perspectives, to act from the heart as opposed to
the head, and to enable the whole school community to experience moments of pause and
reflection, nurturing emotional intelligence and
compassionate conditions for learning which
can have profound effects on the wider school
environment and subsequently expand out to
contribute to a fairer, more compassionate society.

Benefits’ Summary:
- Students will better understand the world
around us and our relation with local and global
communities.
- Teachers will experience a new way of teaching and learning from the head to the heart;
connecting issues with feelings.
A more open-minded, empathetic and critical
student body; resulting in more confident, happier students better equipped to positively participate in their school and the wider community.
- A whole school community adopting a different approach to understanding justice issues,
and better able to act in favour of a fair and just
society.
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activities

Section 1:
Take Notice

of ourselves, how we are and, drawing on
mindfulness practices, learn to extend this
compassion outwards to take notice of our
local environment, people and planet, and
those in other parts of the world.

In order to set the context of the
resource, this section will explore
ways in which we can take notice of
our immediate surroundings by way of
connecting to global issues from the
perspective of educating the ‘heart’ and
enriching emotional intelligence, as well
as engaging the ‘head’ through which we
usually understand these issues.

Injustice can happen ‘out there’ but also
there are issues of injustice locally here
in N. Ireland as well. By checking in with
ourselves we can notice how we feel in
relation to such issues, taking notice of
issues locally as well as globally. In order to
do this, it can be interesting to become more
aware of the local and natural surroundings.

The significance of taking notice in relation
to mining and resource extraction is that
often we come at these issues from a
knowledge perspective, learning facts and
figures, at the expense of animating our
emotional ‘heart’ intelligence and actually
connecting with the issues. So to begin
with, we will first learn how to take notice

And so, for this section, we have divided
activities into 3 parts:
•
•
•

Taking notice of myself
Taking notice of others
Taking notice of my environment
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Taking Notice
of Myself
Activity 1: Body scan
with a magic torch
Aim of activity: For students to bring
awareness to their body and how they are
feeling and creating focus and relaxation through
breathing, using the visual tool of a magic torch.
Time needed: 10 minutes
Materials required: None
Note to teachers: this is written as a guided
meditation, it is intended as a ‘check in’ for
students and can be an enjoyable quiet space
in their school day. You can deliver this at your
own pace, leaving pauses and gaps between
the sentences to allow the words to settle. If you
enjoy sharing it, they will enjoy participating in it.
Steps: Invite students to get comfortable, put
things out of their hands, ensure their feet
are placed on the floor. Explain to them that
the next 10 minutes will be some ‘time out’ for
themselves, and if they are not able to engage
with the meditation they can just enjoy 10
minutes’ time out in their busy day.

Begin the guided meditation:
Let’s take 3 deep breaths together as a group.
I invite you to close the eyes and feel relaxed.
Imagine that there’s a magic torch in front of you.
You can choose the color of the light of your
magic torch: it can be yellow, or green, orange
or blue, red or pink. Choose whatever the color
that you would like. But don’t say it, just keep it
for you.
The magic torch is floating in front of you and
it has the power of calmness. Right now it is at
your feet, can you feel it? Maybe it is warming
up your feet? [PAUSE] Now the magic torch is
moving to your ankles [PAUSE] ... and now to
your legs [PAUSE]. The magic torch is lighting
your ankles and your legs with its magic and
colorful light [PAUSE].
The torch continues moving to your stomach,
[PAUSE], and now to your chest. Your hands and
your arms are now the color of the magic torch,
that is illuminating them [PAUSE].
This is the last part of the trip of your magic
torch, it is now at your neck and coming up to
your face [PAUSE]. It is illuminating your mouth,
your nose and your eyes with it’s powerful,
magic and calming light [PAUSE].
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Activity 2:
Writing a Poem
Aim of activity: To get students in the space
where they feel comfortable to write a poem,
encouraged by stimulating questions
Time required: 35 minutes
Resources needed: Paper for them to write
their poem
Steps: To stimulate the activity, you can read out
a poem like the one by Rudyard Kipling, ‘I keep
six honest serving men…’
I keep six honest serving-men
(They taught me all I knew);
Their names are What and Why and When
And How and Where and Who.
I send them over land and sea,
I send them east and west;
But after they have worked for me,
I give them all a rest.
I let them rest from nine ‘til five,
For I am busy then,
As well as breakfast, lunch and tea,
For they are hungry men.
But different folk have different views;
I know a person small –
She keeps ten million serving-men,
Who get no rest at all!
She sends ‘em abroad on her own affairs,
From the second she opens her eyes –
One million Hows, two million Wheres,

And seven million Whys!
(Rudyard Kipling)
After listening to that poem - ask the students
what they think this poem is about. Discuss
together. While this poem is written from the
perspective of an adult, remember it is not a bad
thing to ask many questions (children are very
good at this!) - in fact it is something that people
lose as they grow up and get older!
Now we are going to invite you to write a poem
yourselves.
First here are some questions for you to
think about:
Write down 5 things you notice from nature.
Write down 5 things you like doing with your
hands.
Write down 5 things you feel in your heart.
Write down 5 things you think of for the future.
Now put these together into a poem (it can be
between 5 and 10 lines - or even more!)... Begin
each sentence with ‘I’, e.g. I like to… I feel… I
think… I wish…
When these are complete, ask the class who
would like to read out what they have written.
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Taking Notice
of Others
Activity 3:
Drawing Another
& Nature
Aim of activity: To begin to notice another
person and nurture empathy through creativity
Time required: 15 minutes
Materials needed: Paper and coloured pencils
Steps:
1. Drawing your partner
Invite students to get into pairs and give
everyone a piece of coloured paper and a
pencil, crayon or marker. Explain that this
activity requires lots of concentration and it
helps if you are relaxed, so to begin with ask
students to be quiet with their eyes closed for
30 seconds. Let them know when there are 15
seconds left and then count down from 5 to 0
seconds.
After this explain that you are going to do an
activity to introduce something called ‘empathy’
- check if they know this word. Hear from
the students what they understand of it and

also have something prepared to compliment
their understanding (e.g. the feeling that
you understand and share another person’s
experiences and emotions).
Then, in pairs, invite students to break into ‘A’
and ‘B’ - ‘A’ will first look at their partner’s face, in
complete silence for 30 seconds (again remind
them of 15 seconds and count down from 5 to 0
seconds). Then invite ‘B’ to look at their partner’s
face for 30 seconds and, at the same time, draw
the face on paper. Make clear two important
rules: 1. Don’t look at the paper when you draw;
2. the pencil/ crayon should touch the paper all
the time.
When they finish students look at the drawings
(they might laugh at what comes up!) and we
discuss if they saw something different in the
person’s face that they may have never noticed
before. Some students may notice a different
expression, a different eye color, a new wrinkle
or mole and some of them may say that they
found their friend more beautiful than ever.
After this you can open the discussion a little bit
deeper about empathy and understanding of
other people’s emotions.
Here are some suggested ‘prompt’
questions:
What did you like about that activity?
Did you notice anything new about your partner?
How was this activity different from how we
usually look at people’s faces?
How could empathy be generated as a result of
this activity?
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2. Drawing nature
Aim of activity: To bring students’ attention to
nature and to mindfully take notice of things that
are in nature

can bring the students for a walk into a forest,
park, school surroundings, etc. and look for a
tree or an object from nature that you like.

Time required: 20 minutes (or 1 hour if there is
the chance to go outside)

- After you have chosen the tree or object, you
will sit comfortably in front of it and look at it for a
minute: focus on the details, on any movements,
on the noise, the smell...

Materials needed: Remind students to bring
something from nature in advance of the class;
paper for each student and arts materials to
draw with. Warm and suitable clothing if you
plan to bring them outside.

- When you are ready you will draw the tree or
object on some paper without looking at the
paper. You can move your eyes following the
lines of the object at the same time as you are
drawing it.

Steps: For the next exercise everyone will have
a piece of paper and a crayon, again it looks
fantastic with black paper and light crayon.
One option is that in advance students are
invited to bring something from nature to the
class (e.g. a leaf, shell, stick, whatever they
chose, etc.). Alternatively, if students have a
chance to go outside as part of the class, you

Debrief:
How do you feel about this exercise? What was
your favourite part? Did you find something
different about the thing from nature that you
have never realised before? Did you choose the
object or did the object chose you? Does this
activity teach us anything about nature?
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Taking Notice of
My Environment
Activity 4:
Mapping your area
Activity 4: Mapping your area
Aim: To invite students to look beyond their
immediate surroundings, and take notice of
things that they otherwise may not notice shared spaces, nature, etc.
Time required: If you decide to take the
students out of class to do this, it could take a
few hours of the school day. If you decide that
they should do this activity in advance, the
debrief could take 35 minutes.
Resources needed: Materials for the students
to create maps - paper and pencils
Note to teachers: this activity could be done
in advance of the class, and a thorough

debrief done in class, or else if there is chance
for a field trip to an area which the students
are familiar with, e.g. town centre, school
surroundings, etc.
This can be an exercise done in pairs.
Steps: Invite students to make a map of their
area.
Invite them to ‘look beyond’ - as well as the
buildings, what else can they notice and make
note of?
This might be done as part of the class, or done
in advance of the class.
Debrief:
As well as the streets and buildings, where are
the trees?
Where are the green spaces?
Where are spaces where people meet each
other?
What are the things they have not noticed before
now, that might not show up on a map?
What issues are there in the local environment
(litter, anti social behaviour, unhappiness,
disconnect, etc).
What is happening locally to protect the
environment?
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Section 2:
Connect
Connecting to the world around us: this section
will deepen the learning from the first section,
leading from taking notice to actually connecting
with people and place. By connect we mean to
connect with ourselves as individuals, to connect
with everyday objects that we otherwise could
take for granted, to connect with the people
who are immediately around us, and finally
to make that connection with people in other
parts of the world - with whom we are inevitably
connected through the clothes, food and other
items we use like mobile phones - but sometimes
these connections, as they are less visible,
are less obvious. So we will invite students to
connect with objects and begin to develop the
understanding of what people and processes are
behind those objects. Through connection, we
are helping to develop the ‘heart’ in that we are
connecting with our bodies, with our empathy
- as well as with our mind in our understanding
through thinking.
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Activity 1: Imagine: how
does Mother Earth feel?

this wound and then the relief when this is
extracted from your hand. Now bring this same
level of awareness to Mother Earth, how do
you think she feels when rubbish is dumped on
her?

Aim of Activity: To use imagination to feel
the implications of dumping rubbish - moving
from a ‘head’ understanding to a ‘heart’
understanding

When minerals are mined from her body? Or
when someone takes the time to attend to her,
to give her the attention and nurturing that she
gives us?

Time required: 10 minutes, with possible
additional litter pick up afterwards

Take a moment to think of all of these feelings,
connecting our own body with that of Mother
Earth and truly FEEL what it’s like to be her.

Materials needed: None
Steps:
Close your eyes and think of rubbish you have
noticed in your environment. Where was this
rubbish located? Who do you think put it there?
Who do you think will remove it? What effect
do you think this rubbish has on animals and
wildlife around it?
Now, thinking of a big bit of plastic rubbish
stuck in some soil, think about what this might
feel like. Imagine getting a thorn in your finger,
something new and different has gone onto
your hand. This thorn is similar to the lump
of plastic in the body of Mother Earth. Now
imagine how it feels for you to first receive

An outcome of this activity could be the
decision to do a litter pick-up…
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Activity 2:
Raisin Activity
Aim of Activity: To bring attention to a
common food in order to nurture a deeper
awareness and focus to our mind and body.
Time required: 10 minutes
Materials needed: A box of raisins
Steps: Give each of the students one raisin
each. Explain that the purpose of the activity is
to bring attention to something they are familiar
with in order to take closer notice of the food
we eat.

holding it to your ear - listen again. Do you
hear anything this time?
Put the raisin on your tongue. What does this
feel like?
Slowly roll the raisin around in your mouth.
Notice the sensations.
Now I invite you to chew the raisin. Notice its
taste. Notice how your muscles move in order
for you to be able to chew it.
When you swallow the raisin, which parts of
your body are being used? Bring attention to
these areas.
Notice your thoughts as you connect with this
raisin.
Debrief:

Normally with a raisin we may not even notice
eating it, we pop them into our mouth and they
are gone before we have even noticed what
they looked like, smelt like or even tasted like!
We are in autopilot.
We are going to spend the next 10 minutes or
By paying close attention to the raisin as we
so taking notice of this raisin.
have just done, we have the chance to really
taste the raisin.
I invite you to look at the raisin, explore it...
What did you notice about the taste of the
Notice its grooves, notice its shape... Notice
raisin as you did this activity?
that this is a very unique raisin - there is no
What did you notice about your mind as you
other raisin in the world like it.
did this activity?
How does the light bounce off it?
Did you find it difficult to be in the ‘present’ for
How does it weigh in your hands, do you feel
such a long time as we did this activity? Why
the weight at all?
do you think this was?
Make contact between the raisin and your skin. Did you find the activity relaxing at all?
What does it feel like against your cheek?
Any other observations?
Smell it - what does it smell like?
Bring the raisin to your ear. Listen, can you
hear anything?
Wiggle it between your fingers while still
Note: feel comfortable to pause during the
activity for students to find space for making
the connection.
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Activity 3:
Food Blessing
Aim: For students to think about all the
processes, work, people, plants and animals
that make it possible for us to eat, and thus
survive.
Time required: 20 minutes
Materials needed: Paper and pen
Steps:
Invite the students to work either individually or
in pairs.
Ask them to think of their last dinner (What did
they eat?)
Then ask them to consider the following
questions:
What elements of nature were involved in the
growing of the food? (eg. The sun, water, the
earth, seeds etc.)
What animals gave their life in the process?
What people were responsible for the growing,
harvesting, packaging, transportation and

selling of the food?
Who cooked the meal?
Now ask the students to write a food blessing
involving as much of these elements as they
would like.
Students who wish to do so are invited to
share their blessing with the class.
Debrief:
How did you feel doing this activity?
Were there questions that you didn’t know the
answer to?
Is it important to know?
Is it important to know how the animals lived
their life?
Is it important to know the working conditions
of the people involved in the chain of food
production?
How can we find out?
How would this affect our eating choices?
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Activity 4:
Connecting with
an Object
Aim: For students to take notice of the
everyday objects around them and to connect
in a different way with them.
Time required: 15 minutes

(Teacher to read the following)
What does it feel like?
What does it look like?
What does it smell like?
Is it rough or smooth?
Is it flexible or rigid?
What does the object feel like?
How long do you think did it take to create this?
Who do you think created it?
Where will it go after you are done with it?

Materials needed: None - just that the
Debrief:
students find their own objects (they could
bring something in for this session in advance - How did you feel doing this activity?
an everyday object from home)
What ways were you able to connect in a
different way with the object you chose?
Steps:
What global issues might be connected
with the object you chose (e.g. waste,
Invite the students to each find an object in the consumerism, workers rights, child labour,
classroom/ in their schoolbag.
etc.)?
Ask them to hold it in their hands and close
their eyes (if they feel comfortable).
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Activity 5: Map and
Pebbles
Aim of activity: To understand where our
clothes come from, interdependence, and the
connections between Ireland and the rest of
the world.
Time needed: 35 minutes
Materials needed: Map of the World; small
stickers to place on the map. Invite students to
bring in an item of food or clothing in advance
of the session.
Steps:
Invite students to check the labels on a piece
of clothing or a piece of food to find out where
each item was made.
When they have identified this, place a sticker
on the map where the item was made, e.g.
China, Vietnam, Spain, etc. It could be a
learning experience in itself to find these
countries!

Debrief:
When everyone has placed their sticker, ask,
“what do we notice about where our food/
clothing comes from”?
What do you think might be some of the issues
around how our clothes are made and our
food produced? Do you think it is always fairly
done?
What are some of the choices we can make to
influence some of these issues?
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Section 3:
Keep Learning
This section will be a chance to tease out all
the questions that may have been generated so
far on this topic. There could be opportunity to
do some research together in class, preparing
the students to experience and learn from the
different perspectives in the issue of resource
extraction and mining. They could have their own
questions that they would like to explore, and this
would be a great way to navigate the learning on
this topic to those things they identify with.
Less a section on activities, this is more a section
on stimulating debate, curiosity and following this
curiosity for the students to develop their own
learning on the questions that they themselves
ask. It could be an idea during these sessions
to keep a space somewhere in the classroom
where questions could be ‘parked’ - with a view to
exploring these as a group together.
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Activity 1: Stimulating
our Learning
Aim: To ‘dig deep’ into some of the big
questions on ‘stuff’ and to generate more
questions for exploration as a class group.
Time required: 15 minutes
Materials needed: None
Steps:
Explain to the students that we are about to
kick off the learning on the topic of mining by
looking at some of the reasons why mining
is needed in the first place. The purpose of
mining is to extract minerals and materials that
will eventually be used to make ‘stuff’ - stuff
can include mobile phones, other electronic
gadgets, jewellery, toys, etc.
As well as asking ‘why is mining carried out at
such high levels’, we need to understand the
value placed on the items we buy. We need to

ask questions of why we need all this stuff in
the first place. Are there alternatives we could
be exploring?
Some questions related to ‘stuff’:
What do we buy? Why do we buy? Where does
our stuff come from? How long do we have
our stuff? How long does it last? What do we
dump? Why is there so much waste? What is
the impact of lots of stuff on the earth? What
other questions do you have?
Make a note of any other questions that come
up, and with the questions you are asking to
the students, encourage further questioning
and multiple answers to arise.
Don’t be afraid not to reach a conclusion, but
lead the students towards deeper interrogation
of the issue of ‘stuff’ and to have comfort in
asking many questions.
Also acknowledge that there are no right or
wrong or set answers to these questions, and
the more different answers as well as further
questions that are generated the better!
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Activity 2:
Speaking Seats
Aim of Activity: To engage students with
various perspectives on the ‘big’ issues
Time required: 30 mins
Materials needed: Chairs; a bell or some way
to let the students know when 30 seconds is
up.
Set up: Arrange the room with 2 seats- back
to back in the middle of the room. Have seats
arranged on the outside, around the two
chairs, like a viewing gallery.
Steps:
Explain the rules of Speaking Seats; remind
students that the structure is there to help
make it more enjoyable for everyone.
Each chair represents a different perspective
- let the students know which is which (one
chair is “Yes, because…”; the other is “No,

because…”)
Let the students know that they will each
have 30 seconds, whether they agree with the
statement or not, to argue from the perspective
of the chair they are sitting in. Debate and
further comments or discussion will not take
place after each question; rather invite students
to save any comments or observations until
the end.
Invite 2 students up to sit on the chairs first check in that they understand the instructions,
then let the first student know when 30
seconds begins; after 30 seconds ring the
bell and invite the opposing perspective to be
heard for 30 seconds.
You can choose to debate on any issuemaybe something students have been
exploring in class or maybe a sensitive/
controversial issue. Either way it should be
a statement that allows for a Yes and a No
argument.
Make sure students know they won’t be judged
on what they discuss and that this is an
opportunity to talk through some ‘big issues’ in
a safe way.
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Examples for
KS1-KS2

Examples for
KS2-KS

This is a nice place to live

Homelessness is not a problem in our
town/city

I can care about people I have never
met

Everyone should be free to love whoever
they want

Everyone in NI has a home

I can care about people I’ve never met,
or ever will.

Our Earth needs to be protected by
us all

People fleeing from war should be
offered safety in NI

When there is a war in a country,
the people who are being harmed
should be able to move to a safer
country.

I can trust information given to me by
the media

Children can make the world a fairer
place for everyone
Happiness is more important than
exams

Young people can make the world a
fairer place
Religion shouldn’t be taught in schools

Owning lots of stuff is what makes
you happy

If coal mining can provide jobs, we
should welcome companies to Northern
Ireland; despite the abuse it causes the
land.

Taking care of our earth is more
important than digging for gold

Taking care of our earth is more
important than digging for gold

26

After the ‘speaking seats’ have had a chance
to debate the statements, invite everyone to sit
in a circle to bring life to the students thoughts
and encourage dialogue on the issues.
You might want to invite students shake down/
out… to physically get out of the character of
the ‘speaking seats’.

Why might some people/organisations and/or
the media want us to believe a certain thing?
Can we learn how to think about the issues in
ways that are more compassionate and kind
for everybody?
Follow up activity options

Debrief:
We’ve heard lots of different ideas/opinions
through the seats, how might these opinions or
ideas be formed?
Where do we learn some of the things we
believe?
How can we learn new ways of thinking about
the issues?

Ask students to find out one fact and one
opinion on any issue that has been addressed
during this activity
Ask students to write an assignment with
various perspectives on an issue
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Case Study examples and further
links for learning in this section:
Story of Stuff.
20-minute clip looking critically at where our stuff
comes from, who is involved in the production of
our stuff, and exploring where our stuff goes when
we are done with it! The video uses animation to
illustrate the range of different issues involved, so
is a nice one to watch and tease out some of the
issues - some of which can be invisible!
https://www.youtube.com/watch?v=9GorqroigqM
The Story of Maxima Acuña

Activity 3:
Research
What do we need to learn together on these
issues – about mining, about gold, about
resource exploitation?
Make a list of the things you would like to learn
more on.
Make a ‘research’ plan and divide up the tasks
among smaller groups of students who can
work in teams to do this.
Check in after a week on what the different
groups have come up with and tie this learning
into the overall topic.

A 5 minute video summarizing the struggle of
Maxima Acuña, a rural farmer from the Cajamarca
region of Peru who stood up to the second
biggest gold mining company in the world. She
refused to sell, be violently evicted from, or be
frightened off her land – which the company
wanted to extract the gold and copper that lies
beneath.
https://www.youtube.com/watch?v=G
z8eZx8V4Uo
Abuela Grillo
This is a short animation video that was made
to understand what happened in Cochabamba,
Bolivia during the ‘Water War’ in 2000. The
population protested against the privatization
of their water (represented by Abuela Grillo
– Grandmother Cricket) by a multinational
corporation (represented by the men in black
suits).
The video also shows how people didn’t
appreciate their water until it was taken from
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them. Students could discuss if they take the
fact that they have clean water readily available
to them for granted.
A discussion could also be initiated as to
whether they think you should pay for your
water or if having clean water should be a
human right.
This could be a topic of further study, or the
teacher could suggest, or share, the film
‘Tambien La Lluvia’ (Even the Rain), which
is in Spanish but can be found with English
subtitles.
Digging at our Conscience
This is a resource showcasing examples of
mining in many different countries around
the world. While it does not have so many
participative activities, this would be a good
additional resource for further information
about mining in many different parts of the
world - including the example of fracking closer
to home in Co. Leitrim.
http://www.mercyworld.org/_uploads/_ckbl/
files/2016/Digging_at_our_%20Conscience.
pdf
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Coca Cola
in India
Coca Cola produces some of its drinks in India
for the worldwide market. Despite attempts to
look like they are doing ‘good’ for the country
through donations and Corporate Social
Responsibility (CSR) initiatives, Coca Cola
has come under much criticism by activists
and Non-Governmental Organisations (NGOs)
within India. While Coca Cola provide jobs on
one hand, they are doing a lot of harm on the
other.

What are the issues?
Water Shortages
Communities across India living around CocaCola’s bottling plants are experiencing severe
water shortages as a direct result of CocaCola’s extraction of water from groundwater
resources. Wells have run dry, hand water
pumps do not work anymore and farming
communities have been practically turned into
deserts – resulting in the destruction of farming
livelihoods. NGOs say several studies have

confirmed the significant depletion of the water
table.
Pollution
Coca-Cola has been discharging its waste
water into the fields around its plants and
sometimes into rivers, including the Ganges,
in surrounding areas. The result has been that
groundwater has been polluted as well as soil.
Public health authorities have posted signs
around wells and hand pumps advising the
community that the water is unfit for human
consumption.
Distribution of Toxic Waste
Coca Cola had been distributing its waste
to farmers in local communities. The waste
contained toxic chemicals such as lead.
However this practice stopped when it was
asked to by the Indian government.
Pesticides in their products
Tests carried out by a variety of agencies,
including the government of India, found
Coca-Cola products contained high levels
of pesticides. The Centre for Science and
Environment (CSE), an Indian NGO, claimed
such pesticides were known to cause a variety
of illnesses, including cancer, damage to the
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nervous and reproductive systems, severe
disruption of the immune system, and birth
defects.

What were the results of the campaign
against Coca Cola in India?
•

9 out of 12 soft drink samples produced by
Coca-Cola and PepsiCo in India failed to meet
European Union (EU) safety standards for
pesticide residue, but were still considered safe
under local (Indian) standards.

•
•

All of these are violations of human rights –
can you think of which human rights are being
violated? (a list of our fundamental human rights
can be found at: http://www.un.org/en/universal- •
declaration-human-rights/)
What are the NGOs and Activists asking for?
NGOs are demanding that Coca-Cola
should: permanently shut down its bottling
facilities in certain parts of India; compensate
affected community members; recharge
depleted groundwater (an important process
for sustainable groundwater management);
clean up contaminated water and soil; ensure
that workers who lost their jobs as a result of
“negligence” are retrained and relocated in a
more sustainable industry; admit liability for the
long-term consequences of exposure to toxic
waste and pesticide laden drinks in India.
The campaign took on the form of research
reports, protests (including protests across
the world to highlight the activity of Coca Cola
in India), marches, direct action stunts and
eventually 10 people went on hunger strike for 5
days.

•

There were orders from the High Court to
stop drawing groundwater for the bottling
plant;
The Indian Parliament developed stronger
health and safety standards for any drinks to
be sold within the country;
Universities in USA, Ireland, and UK had
campus-wide boycott campaigns against
Coca Cola and drinks were no longer
available on certain University campuses;
One major bottling plant has closed down
as a result of pressure from the local
community, and will only be able to open
again if Coca Cola agrees and complies with
recommendations put in place;
People who have been negatively affected
by Coca Cola are seeking compensation
across the country;

Legislation is being introduced to hold Coca
Cola responsible for their actions.
From: http://csr-asia.com/csr-asia-weekly-newsdetail.php?id=4146 and http://killercoke.org/
crimes_india.php
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Section 4:
Solidarity
This section will look at our solidarity
with people locally, across the world, and
solidarity with the environment.
There are two major schools of thought around
our relationship with the earth: ‘ego-centric’
where we see the earth’s resources as there
to serve us as humans, with limited thought
to the consequences to the environment; the
other is an ‘ecological’ approach where we see
Pacha Mama, or Mother Earth as at the centre
of human life, and ‘earth democracy’ is a way to
understand our relationship as that of protecting
and living in harmony with Pacha Mama. In the
latter ‘ecological’ approach, humans would ask
permission of the rivers, mountains, plants, etc.
to use them.
This approach has been around for thousands
of years. In the Andean cosmovision (vision
of the cosmos in Andes) various natural
entities are considered sacred: the mountains,
the lakes, and the earth itself. Humans are
considered their children; who are protected by
these sacred entities and who in turn protect
their deities - a mutually supportive relationship.
Therefore the idea of destroying a mountain or
a lake for mining is not just an attack on that
particular entity; it is an attack on the very life
source of the earth – of which we are part.
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Ecuador and Bolivia have actually put the rights
of Mother Earth in their constitutions – not just
in terms of humans having the right to a healthy
environment, but that Mother Earth has an
inherent right not to be harmed. Further reading
can be found at http://therightsofnature.org/.

campaigns against mining locally and globally,
and having the opportunity to discuss and
debate these perspectives and stories. The role
plays have been written in a way to capture the
tensions created as a result of the mine, and the
difficult decisions that individuals have had to
make.

The ethos of living in harmony with nature is
present in the indigenous cultures of the world
– from Native Americans to the Celts. Many
ancient sites show these cultures’ amazing
advancement in terms of understanding of the
cosmos and our place in it. Close to home,
sites such as Newgrange, Stonehenge and Mt.
Croagh Patrick are some examples and could
be explored more in class (or even visited!).

Rather than judging the individual stories in
the role plays, we would invite students to look
at the issues involved behind each story, to
come to an understanding of the decisions
people make based on the different issues, and
- importantly - to put the focus on the justice
(or injustice) of the situations that these people
(and many more like them across the world) find
themselves in.

What do we mean by ‘solidarity’? How do
people across the world ‘give’ to us each
day? What is our responsibility in this? How
can we ‘give’ back?
The heart of this section is really the heart
of this resource - the role plays. Through the
role plays we have the opportunity to hear the
multiple perspectives of people from real-life

This will require building on the skills learned
in the first parts of the resource - empathy,
understanding different perspectives, solidarity
with people and planet, and sticking up for those
without a voice - communities experiencing
such violence from mining companies as well as
plants animals and the natural environment.
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Activity 1:
Chakra Tai Chi
The following exercises are taken from an
organization called Capacitar, whose vision
is ‘to heal ourselves and to heal our world’.
They use a hands-on popular education
approach and teach simple wellness
practices that lead to healing, wholeness
and peace in the individual and in the
world. More exercises can be found on their
website www.capacitar.org.
Tai Chi Energy Excercises
The Rocking Movement
Stand with feet separated shoulder-width
apart, hands at sides. Raise your heels and
with palms facing upwards raise your hands
to the level of your chest. Turn your palms
downward and move your hands downward
while you lower your heels and raise your
toes in a rocking movement. Continue slowly
rocking back and forth, breathing deeply. With
each move drop your shoulders, relax your
arms and fingers. Do the exercise smoothly
and slowly. Breathe deeply and imagine that
your feet are planted securely on the earth. You
can also imagine roots coming out of your feet
and extending towards the centre of the earth.
As you raise your hands imagine that you are
able to bring up into your body the nutrients of
the earth.

The Shower of Light
With left foot forward, raise your hands up over
your head, then move them downward as if
showering yourself with light. Feel the light
cleansing and filling your body. Repeat on the
right side, with right foot forward. Breathe in
the shower of light, and then exhale and let
go of anything that is weighing you down (any
negative emotions).
Let Go of the Past and Open to Receive
With left foot forward, palms placed in front
of your heart and facing outwards, push your
hands outward, letting go of all tension and
negativity within you. Turn palms inward and
draw them back towards your chest, breathing
in peace and healing. Repeat with right
foot forward. Breathe out the pain and hurt.
Breathe in peace and healing.
Fly through the Air
With your left foot forward, your left hand
upward, swim or fly through the air. The
motion should be free and light with arms and
shoulders relaxed. Repeat the movement
on the right side starting with your right hand
upward. Fly freely through the air letting go of
all that weighs you down, feeling light, alive
and free. If you wish, you can imagine you
are flying over a beautiful scene – a forest, the
ocean, the mountains. As you fly you are not
thinking of the past, nor the future, you are just
enjoying this moment.
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Activity 2:
Role Plays
This activity will look at real-life stories
of people involved in the campaigns in N.
Ireland and in Peru. The role plays have
been written by people heavily involved
in the campaign, but they still manage to
capture the many different perspectives
involved.
Case Study on Mining in Co. Tyrone
Aim: To use role play as a way to discuss
the effects of mining in local communities in
Northern Ireland. To allow different views on
the situation.
Time Required: 1 hour
Materials Needed: Copies of the role cards,
background information for teachers, onepage summary of the situation to give to the
students.
Note to teacher: This activity would require
a safe space and an acknowledgement of
different perspectives. Doing an affirming
activity in advance would enable constructive
conversation to take place.
Steps:
Divide the class into groups of 7. Give
each group (a) the one-page sheet on the
background to the situation, (b) and one role
card per group. Invite them in their groups to
read it carefully - when they have done this, get

them to extract what are the 6 main points that
they take from their role. They can write these
down.
As the teacher, invite each group/ character
to introduce themselves - “Who are you and
what are your views on the proposal for the
mine coming to this area?”, then facilitate a
conversation between the groups - *respecting
that one person should talk at any one time
and ensuring that all voices are heard - on the
topic of “should a mine should be allowed to
set up in the community and what will be the
impact on the local community”?
As the teacher, keep the focus the justice
perspective and particular those who would
be most negatively affected by the mine.
Identify if there are any alternatives that could
be explored (e.g. invite in other employment
opportunities like tourism and ‘green’ jobs,
leave the gold in the ground and go about
business as usual; involve the local community
in the planning and consultation, etc.).
Try to bring the students to a consensus that
would prioritise the health and happiness of
the local community and the environment
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Mining In
Co Tyrone

•

Aim: To use role play as a way to discuss
the effects of mining in local communities in
Northern Ireland. To allow different views on
the situation.
Time Required: 1 hour
Materials Needed: Copies of the role cards,
background information for teachers, onepage summary of the situation to give to the
students.

•

Note to teacher: This activity would require
a safe space and an acknowledgement of
different perspectives. Doing an affirming
activity in advance would enable constructive
conversation to take place.
Steps:
•
•

Divide the class into groups of 7
Give each group (a) the one-page sheet
on the background to the situation, and
one role card per group. Invite them in their
groups to read it carefully - when they have

•

done this, get them to extract what are the
6 main points that they take from their role.
They can write these down.
As the teacher, invite each group/
character to introduce themselves - “Who
are you and what are your views on the
proposal for the mine coming to this area?”,
then facilitate a conversation between the
groups - *respecting that one person should
talk at any one time and ensuring that all
voices are heard - on the topic discussion
topic is “Should a mine should be allowed to
set up in the community and what will be the
impact on the local community”?
As the teacher, keep the focus the justice
perspective and particular those who
would be most negatively affected by the
mine. Identify if there are any alternatives
that could be explored (e.g. invite in other
employment opportunities like tourism and
‘green’ jobs, leave the gold in the ground
and go about business as usual; involve
the local community in the planning and
consultation, etc.).
Try to bring the students to a consensus
that would prioritise the health and
happiness of the local community and
the environment
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Background to the
Campaign
Dalradian first moved into the area in 2010 in
search of gold in the hills between Greencastle
and the village of Gortin, Co. Tyrone. They are
planning a gold mine with a huge waste dump,
a processing plant, a tunnel through a hill, etc.
beside the primary school, playgroup, mother
& toddler group, Community Centre & playing
fields, church & graveyard. The company will
use cyanide to separate the gold from the rock.
The local area is an Area of Outstanding Natural
Beauty and many people rely on farming for
their livelihood. Many others come to the area
for the great fishing the Owenkillew River offers.
The Owenkillew River has salmon beds and
fresh water pearl mussel breeding beds which
are protected by EU habitats regulations. The
mining company Dalradian are discharging
waste into the river. This should be very strictly
controlled to ensure the quality of the water in

the river is improved to enable the fresh water
pearl mussels to live.
If gold mining is allowed to go ahead, the
process will poison the water table, the
rivers & streams, the flora & fauna as well as
causing noise, dust and light pollution. It will
ruin agriculture and tourism in the Sperrins
and surrounding areas. Ultimately it will lead
to disease and death for people, birds and
animals.
Many residents are concerned about the
potential impact the mining project may have on
the environment, and on their local community.
The mining company has been sponsoring local
schools and sports clubs, and paying people
in the area to support them. This has caused
divides among people.
Two simple facts to remember - one ounce of
gold produces 79 tons of waste! To produce the
gold for one wedding ring requires 8,000 litres
of water!

CASE STUDY
ROLE PLAYS
Farmer 1
My name is Peter. I have worked all my life on the family farm.
Farming is a demanding job, it can be 24 / 7 and working in
all sorts of weather all year round. We have a good size farm
here though a lot of it is mountain and most of it is very steep.
My elderly uncle Frank who lived alone signed a long term
lease agreement with a gold exploration company in the
1980s. Frank was a clever man and it was only after many
approaches being made to him by the company that he finally
agreed to allow them use of two plots of land: a field of 5
acres going down towards the river and another plot of land
up on the mountain that they wanted for an air vent.
When this new company started working we went along with
them. We didn’t think much of it, being busy with the farm
work. After a time the company and the drill rigs started
becoming more of a nuisance. They didn’t seem to care much
for the land or indeed for the local people. They have polluted
the Owenkillew River. They did not take kindly to being taken
to task for this. Indeed they seemed to think they could do
as they wished – that they had the authority from on high to
do this, without taking regard of what us hill farmers thought.
I stopped cooperating with them because of this and they
started making life difficult for us in different ways.
A farmer would never get away with anything like this. If
a farmer did not abide by the regulations, e.g. with slurry,
movement of animals, building a shed, etc. we would have to
pay a heavy price. On the other hand Dalradian seem to be
give a free hand to do what they want without going through
the normal planning procedures.
I look forward to the day that this Dalradian crowd are gone
out of our lives and have left the country. They have bought
over so many people with offers of money and grants to
groups. They have caused so much distress and annoyance
to my family and to the people. They have divided the
community and caused rows in families. We can see from
what has happened elsewhere that the pollution from gold
mining on this scale destroys people’s health, poisons the
water and air and wrecks farming. It should be stopped
before it is too late.
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Worker in the mining company
I have been working as a general operative for the Canadian
mining company for 6 months now. This is my first real job since
I left school as I had been helping my father on the family farm
but there wasn’t really enough work for the two of us and I didn’t
get paid for it. My parents were against the gold mining company
when it came here first as they said it would ruin agriculture in
the area, but now they don’t say anything as they’re glad I’ve got
a job. Now I earn good wages and I wear a company uniform
which makes me feel proud. My job involves different tasks, like
sweeping the roads around the mine as the big lorries carrying
rock and waste to and from the mine drop and spill a lot of muck
on the roads. Sometimes there is not much work for me to do
but my boss says not to worry, that I will still get paid.
Recently, I got to drive a company jeep and go around the
houses in Gortin, Rouskey, Greencastle and surrounding areas
delivering a community news sheet that the company produces
every month. A few people in Greencastle gave me back the
news sheet and said they didn’t support the company and I didn’t
like that. There is a group called Save Our Sperrins who are
against the mine and some people I know are in it but now I don’t
speak to them.
The gold mining company are providing employment and they
are helping our area by sponsoring sports teams and giving
iPads to local schools. I hope the gold mining company stays as
they say there is enough gold here for 20 years work. Maybe I’ll
get a better job with the company in the future.

Manager with the mining company
I am the Manager of a Canadian mining company which is
applying for planning permission for a mine camp in Co. Tyrone,
Ireland. Geological surveys have shown us that there are rich
gold bearing veins in the rock underground here. Unfortunately
for us, this area is designated as an “Area of Outstanding Natural
Beauty”. However, the authorities have been very helpful and
welcoming to us as Northern Ireland is an economically deprived
area. Eg. Arlene Foster when she was Minister of DETI gave us
£326,000 in August 2014.
When we came to Gortin first, we made it our business to
befriend all the important local people, eg. politicians, clergy,
landlords, teachers, etc. and we gave money in the form of grants
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and sponsorship to local community groups, schools and sports
groups. We brought a lot of money into this area as our staff
stay in local B. & Bs, eat in local restaurants, drink in local bars,
shop locally, etc.
The people in Gortin were supportive to us when we started the
exploratory mine in Curraghinalt as it was outside the village of
Gortin and they saw the financial spin-off for the area. However,
when we unveiled our plans in Jan 2016 for a mine camp in the
neighbouring village of Greencastle, the people there are not
as easy to deal with. They asked a lot of questions and refused
our grants and sponsorship. There’s a group in the area called
SOS and they are putting people against us, telling them about
cyanide (used to get gold out of the rock) and scaring them.
However, we will convince the people that cyanide is safe and
that they have nothing to fear. Money and jobs are important to
everyone and they will soon see the benefits of this mine camp.

Local politician
I have been a local councillor for over 20 years and am a
member of Fermanagh Omagh District Council.
When the Canadian gold mining company, Dalradian, first
came to Gortin, the people were happy because of the
prospects of jobs and money for the local economy. Indeed,
the company has been very generous to the local area, giving
out £126,000 in grants and sponsorship to community groups,
sports clubs and schools. They have invited me to several
functions and always pay for meals and drinks, etc. In fact, I
am quite friendly with some of their staff.
Things seemed to change in January 2016, when the company
announced their plans for a mine camp in Greencastle, beside
the primary school, the playgroup, mother & toddler group,
community centre, playing fields, church and graveyard. I was
invited, along with a few other politicians, to a public meeting in
Greencastle community centre and the hall was packed, maybe
500 people. The people seemed to know more about Dalradian
and their plans than I did. They were talking about cyanide
and toxic waste dumps and pollution, etc and they were angry.
There is an election coming up in May 2016 and this is an area
that has always voted for my party. It is crucial that we retain
the votes of the people of Greencastle. Therefore, my party
agreed to support the people of Greencastle. Now, we need
to talk to Dalradian. Perhaps the mining company won’t use
cyanide and the mine will be able to go ahead too.
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Farmer 2
When people from the company came to me initially I was
suspicious of them. I had a small farm and had started a small
tourism enterprise to tap the tourist market. I put a lot of work
into developing a cottage for tourists. Now I realised that with
the Canadian mining planned for the area the situation was
changing. There was talk of the company buying over different
plots of land around the area and making deals with different
farmers. If I did not get involved with the mining company the
risk was that I really could not use the cottage and all would
be lost. At the outset there was little opposition to the mining
company. Most people saw it as a chance for getting a job
for a while or getting a few pounds. Others might have had
reservations but did not like offending the neighbours who were
getting money out of it. Some people were not in favour of the
mine and set up an environmental group challenging the plans.
They did not get much support locally. I rejected the offer made
by the company at first and then they came with an offer of
more money I thought on it for a while and decided to sell. The
price was good, more than I could have sold it for publicly and
more than I could earn from it. The terms of the sale mean that I
cannot talk about it publicly.
When Dalradian announced their proposals for a mining and
cyanide processing operation in Greencastle things changed
in the local areas. Anti Dalradian and anti-cyanide posters are
appearing all over the place. The Save Our Sperrins group
have a lot of support now. A few people have let me know that
they are not happy with me selling to Dalradian. I have lost a
couple of friends over it. But the deal involved a lot of money
and Dalradian say that they have seen this sort of thing before
and that over time as the work goes ahead the opposition will go
away.

Fisherman
My name is Mark and I love fishing. I am a member of a local
fishing club on the Owenkillew Foyle river. All the fishermen in
our Club are very concerned should Dalradian Gold Limited be
granted planning permission and we have sent a letter of support
to Save Our Sperrins campaign. The gold mining company
intends to use cyanide to separate the gold from the rock. The
cyanide would eventually get into the river and kill the fish. That
would be the end of our Club. The Foyle rivers could be such a
great resource for tourist fishing. Board Fáilte some years ago
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put a value of €1,000 on each salmon in inland waterways,
in terms of tourist income potential. No such value has been
considered for developing fishing here. We could have really
good fishing in our rivers and the salmon and trout fishing
would attract many more visitors from overseas, but not if
we pollute the Foyle system. Our rivers have seen so many
incidents of pollution and now to allow this gold mine would
be the last straw. The pollution control and enforcement
is ineffective here. After a recent pollution incident, the
authorities said they did not have the resources to determine
the type of the pollution or its source. If the Dalradian
proposal goes ahead fishing in the Foyle is doomed. It is sad
that our politicians would put all this at risk.

Environmentalist
My name is Cormac and I am the chairperson of Save Our
Sperrins, an environmental group which was formed in June
2015 to oppose the Canadian gold mining company, Dalradian
Resources, getting planning permission in the Sperrins. My
family and I live about 3 miles from where the company is
working. The Sperrins is an unpolluted area of outstanding
natural beauty (AONB). I got involved after a farmer who lived
beside the exploratory mining works asked me to write a letter
of objection to the Planning Department about the mining
project which was discharging waste into the Owenkillew
River Special Area of Conservation.
Local people were afraid to be seen to oppose the mining
project as Dalradian had managed to get key people in the
community and in local groups on their side by sponsoring
events and giving out money. I knew about the effects of gold
mining in other places and realised that the Owenkillew River
Valley was no place for a gold mine. I felt strongly that it would
be a grave injustice to the people and the area to allow such
a destructive project. I thought our planning regulations were
strong and that one letter would be enough as the planners
would confirm that a gold mine in this valley was just not on.
Experience proved me wrong. One letter required so many
more letters as the planners appeared to twist the rules to
help the mining company with little thought for people’s wellbeing or the impact on the environment.
Save Our Sperrins organise public meetings, produce
information leaflets, write letters to Government departments,
lobby politicians and network with similar organisations. We
have over 2,300 supporters on our Facebook page.
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Mining In
Peru

•

Aim: To use role play as a way to discuss
the effects of mining in local communities in
Northern Ireland. To allow different views on the
situation.
Time Required: 1 hour
Materials Needed: Copies of the role cards,
background information for teachers, one-page
summary of the situation to give to the students.
Note to teacher: This activity would require
a safe space and an acknowledgement of
different perspectives.
Steps:
•
•
•

Divide the class into groups of 7
Give each group (a) the one-page sheet on
the background to the situation, and one role
card per group. Invite them in their groups
to read it carefully - when they have done
this, get them to extract what are the 6 main

points that they take from their role. They
can write these down.
As the teacher, invite each group/ character
to introduce themselves - “Who are you
and what are your views on the proposal
for the mine coming to this area?”, then
facilitate a conversation between the
groups - *respecting that one person should
talk at any one time and ensuring that all
voices are heard - on the topic discussion
topic is “Should a mine should be allowed
to set up in the community and what will
be the impact on the local community”?
As the teacher, keep the focus the justice
perspective and particular those who
would be most negatively affected by the
mine. Identify if there are any alternatives
that could be explored (e.g. invite in other
employment opportunities like tourism and
‘green’ jobs, leave the gold in the ground and
go about business as usual; involve the local
community in the planning and consultation,
etc.).
Try to bring the students to a consensus that
would prioritise the health and happiness of
the local community and the environment
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Background to the
Campaign
Cajamarca, a region in the northern highlands
of Peru, has always been a mainly agricultural
region. To this day 75% of the population live
in rural areas and live by growing crops and
raising cattle. It is also, however, where 80% of
the country’s reserves of gold reside. In 1993
Yanacocha, made up of US-based Newmont,
Peruvian Buenaventura and the World Bank, set
to work on these reserves.
During the 23 years of operation of Yanacocha
it has destroyed various mountain lakes and
the mainly agricultural communities below
now experience severe water shortage. What
water does flow from descending rivers is
contaminated. As a result of this contamination,
local farmers have reported high levels of
animal deformities and death; there are
numerous instances of trout deaths in the tens
of thousands because of the presence of heavy
metals, arsenic, and high levels of acidity in the
water.
Yanacocha now wants to carry out the Minas
Conga project, which is projected to be three

times the size of their previous activities and
the largest mega mining project Peru, and Latin
America, has ever seen. It would drain and
exploit two mountain lakes to extract gold and
copper, the material extracted would be dumped
on top of two other lakes – effectively beheading
a complex hydrological system and the source
of five rivers.
The local communities have risen up in
resistance to reject this mega project. Mass
demonstrations are carried out at the high
mountain lakes and in the cities below. In
July 2012 five people were killed by the
national police as the state ordered the violent
suppression of a mobilization. One of the dead
was a 16 year old boy.
Maxima Acuña is part of this resistance
movement: a humble farmer who refused to sell
her land to the mining company. You can hear
more of her story in the video cited earlier in the
resource.
The mining company has suspended the
project due to the local resistance but it has
still not given up. But neither have the people
of Cajamarca, who pledge to continue the
resistance to defend their water and their land
from mega mining destruction.
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CASE STUDY
ROLE PLAYS
Campesino woman
I am a subsistence* farmer; I live beside a beautiful mountain lake in
the highlands of Peru. All my life I have lived off the land – growing my
crops, looking after my animals, weaving blankets and shawls of many
colours. In this way I have been able to feed and clothe my family and
send my four children to school. We have lived a simple life, but we were
happy; until five years ago when the mining company, with the help of the
national police, came onto our land and violently tried to evict us. Why?
Because there is gold in the ground beneath our feet.
When the mining company and the police left, after beating my whole
family, leaving me and my daughter unconscious, putting my son in
hospital for three months, killing our sheep and our dog, and destroying
our home, we spent eight freezing nights out in the open with only hay to
cover us. When my husband tried to place a complaint to the local police
they refused to accept it. However when the mining company accused
us of violent invasion of what they call their land, despite the fact that we
have our documents to prove that it is rightfully ours, we were brought to
court. Four years of court cases followed, with a corrupt court ruling twice
in favour of the mining company. Luckily the higher court was more fair
and we won the appeal on both occasions – proving our innocence. But
the harassment continues almost on a daily basis; I have received death
threats, they try to manipulate and divide my family, they spread lies
about us amongst our community. Then afterwards they say they want to
talk.
The mine has offered us more money than we´d know what to do with,
but there are some things that money cannot buy – our dignity, our
hearts. If I sold out I´d know deep down that I´d helped them spread their
poison, helped them hurt Mother Earth – when she´s given us so much.
We´ve always had enough to eat, enough clean water to drink, and a
place to rest our heads. We live in a magical place, a place that nearly
touches the sky. We revere the lakes that give us life, the mountains that
protect us from the wind. We are rich already – rich in the things that
matter. Once we stop appreciating those things we might as well lie down
and die, because we´ve already died inside. So we will continue our fight,
despite the continued daily harassment, because there are things in life
worth fighting for.
*Subsistence means having or producing enough to survive, but no
more
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Community organizer
I am a community leader from Celendín,
Cajamarca. I used to work for the council when
the mining company first entered our province.
They came promising jobs and prosperity; talking
constantly of this notion of ‘development’, implying
we weren’t living like we were supposed to live, i.e.
like them.
Most people were convinced; we had no
experience with mining so we didn’t really
understand what was involved. Then I started to
get suspicious from the way they kept avoiding
questions about the environmental impact of the
project and how it would affect our water source.
I did some digging and discovered that what was
actually planned was the destruction of four of our
mountain lakes.
These mountain lakes are the source of five
rivers which provide clean water to many
thousands of people in our province and our two
neighbours – Cajamarca and Bambamarca. The
water of Cajamarca and Bambamarca is already
intensely contaminated due to mining projects;
Bambamarca`s only remaining clean river comes
from Conga. The project won`t just dry up our
water source, it will also contaminate what little is
left, as they plan to produce 90,000 tons of toxic
waste per day – every day - for 17 years.
This is why, along with others who also discovered
the truth, we created a space for local groups and
organisations to come together to fight off this
threat. We went from community to community
to talk about what the mining company had
planned but were trying to hide. The people got
angry, and then got organised. Within a short
space of time tens of thousands of people, mostly
farmers, travelled on foot or by horse to join the
demonstrations we organized up at the mountain
lakes. The message of the people rang clear: No
to Conga!
But with the resistance came the oppression. We
lost five people from our community when the
government sent in the army to violently squash
the protests. Many more were injured; Elmer
Campos is permanently paralyzed due to a bullet
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that is still lodged in his spine. The government also tries to
intimidate us by filing false legal charges against us – or creating
new laws to make our protest illegal. I have received over 50
charges and often have to travel to another province to appear
in court. In the most recent case they are asking for 35 years
in prison for me and fifteen other activists. Just for attending a
meeting in the Plaza. But they will not win by imposing fear, I will
continue in the fight for our water and our lives.

Human rights lawyer
I am a human rights lawyer from Cajamarca, Peru. I defend
environmental activists who are facing unjust prosecution
because they have spoken out against the mega mining project.
I work for a local NGO called GRUFIDES. Funds are low and we
are constantly being attacked by the mining company and the
government in the media. I work long hours and it`s exhausting
work, but I know if I didn`t do it innocent people would be left
without a defense.
I have defended a family who refused to sell their land and so
faced a four year legal battle; justice prevailed and the family was
declared innocent. I also represent community leaders who are
facing 35 years in prison because they organize the resistance
movement against the deadly project. Over 300 activists are
facing charges because they dare to say no to a project that
would destroy their water supply and their livelihoods.
Peru is the fifth most dangerous place to be an environmental
activist. At least 61 activists have been killed in Peru over the
last decade, with almost 80% of deaths related to mining. When
the protests were at their height against the Conga project
five people were killed by state security forces. I myself have
received death threats and I also know that I am being followed. I
worry as I have two young children and I´m afraid for their safety.
But if I don`t stand up for what I believe in how can I ask my
children to?

Regional President of Cajamarca
I am the Regional President of Cajamarca and I am against
the Conga project. The national government and press call me
a radical, sometimes a terrorist, for opposing the project. But I
wasn`t always against the mine; when I first entered office I met
with representatives from the mine and they promised to fund
various projects – such as a grand new market in Celendin. I
agreed as I thought this would make me more popular amongst
the people and help me get re-elected. However one day a large
group of people from across the region stormed my office. They
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wanted to see me, I told my Vice-President to say I wasn’t
there but they refused to leave. They said they’d stay there
until I came back. So in the end I came out to talk to them.
They were very angry about the proposed mining project,
they seemed to know a lot about the environmental impacts
that it would bring. They also seemed to be well organized
and to have a lot of support. They said if I didn`t enter the
campaign and stand behind my people they would push me
out of office. So I agreed to back them up.
It worked out pretty well at the start – I would show up to
the protests and talk about fighting off the multinational
corporations and the people would applaud and chant
my name. I was hailed as the hero who dared to stand up
to power, even though I didn`t really do much organising
myself. It was great for the reputation of my party.
Then it all went wrong. They arrested me, charged me with
corruption and put me in jail while I wait trial – saying that
I was at risk of fleeing the country. I’ve been in prison now
for the past two years. While I`ve been here my people
re-elected me as their Regional President. I’m glad they
continue to show their support but now there’s a possibility
that they might give me a 25 year jail sentence. Is political
popularity worth my freedom?

Worker for the mining company
I am an engineer for the mining company and I work in
Cajamarca. I come from Ica, another city in the south of Peru
which has a long history of mining. I came to Cajamarca ten
years ago to work for Yanacocha, a company formed by the
world’s second biggest gold producer – Newmont. When I
first came the company was very optimistic; after they would
finish with the gold in Cajamarca they had planned to move
into Celendin and start the Conga project. Conga would
be one of the biggest mega mining projects in the world. I
thought I’d have a job for at least another twenty years.
But then some radicals started to protest against the
proposed expansion. They complained about the
environmental impacts that it would cause. Don’t they want
to make a better life for themselves? Who wants to remain
a farmer all their lives? They could move into the city, buy
a nice car, buy their wife nice clothes, live well. But instead
they protest, cause trouble. If they manage to stop Conga
I`m going to have to look for a job somewhere else. Or
maybe the new government that will enter this year will be
less tolerant and won’t take no for an answer.
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President of Peru
I am the President of Peru. I was elected because of my promise
to put the rights of people before the profit of the multinational
companies. And I had planned to do that, until I got into office
and I realized how much power the corporations have. They
have bribed the majority of Congress, and now they have bribed
me. I took their pay-off because even if I had tried to keep my
promise I would have had a tough time standing up to Congress.
The system is made to benefit big business and keep the people
in their place. I got a lot of criticism from everyone; the people
criticise me for selling out and the business lobby criticises me
for being too soft. I can’t win. So I’ll take my money and finish my
term.

CEO of Newmont
I am one of the Chief Executives of Newmont Mining
Corporation. I’m in charge of kick-starting new projects. Conga
was one of our biggest projects – it would have brought in billions
of dollars of profit. We said we would extract gold and copper
but what we didn’t admit was that there is also silver and other
minerals that would have made us even more money than we
put in the books. We threw a lot of money at Cajamarca; funded
social projects and sponsorships and we were even paying off
locals in the communities. They were trained to promote the
project at every opportunity and also to be our eyes and ears on
the ground – informing us who was making trouble and speaking
bad about the project.
With our friends in the government we pushed through the
necessary permits at record rate. We carried out the required
information sessions without much fuss as no-one really found
out about them and we just paid our workers to come along and
bring family members. Everything was going so well until some
trouble makers in Celendin started complaining. Despite all the
technical language and the 10,000 page report they somehow
managed to understand what is really going on and now we have
a real problem on our hands.
Five of the said trouble-makers were shot by the police and now
the whole world is watching us. Worse still, one of them was only
16 years old. It`s a public affairs nightmare. We have so-called
activists from all corners of the world writing to us, phoning us,
contacting us through social media asking for answers. Because
of all the negative attention our shares have dropped, and that
doesn’t make for happy investors.
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We’ll have to wait it out a little longer, work trying to persuade
the community and hope that the next government will be more
helpful in letting us do exactly what we want.

Activity 3:
Heigh Ho! Dig-Dig-Dig with Snow
White and the Seven Dwarves
Aim of Activity:
To explore mining and the impact it has on people, communities
and our planet. To help young people understand the process of
mining and the implication/effects on the health and wellbeing of
miners.
Time required: 35-40 mins
Materials needed:
Heigh Ho (off to work we go) video from Snow White
and the Seven Dwarves https://www.youtube.com/
watch?v=HI0x0KYChq4
Steps:
1. Introduction:
Ask students can they remember and recall the story of snow
white?
*If this is proving to be challenging ask them to recall the top 3
things they remember from the story?
Ask students to spend a few minutes trying to remember all of
the names of the seven dwarves.
Do they remember where the seven dwarves went to work? What
did they do?
2. Play the video: https://www.youtube.com/
watch?v=HI0x0KYChq4
3. In small groups ask students to consider the following
questions:
After a few minutes open this out to a full class discussion so
students have the opportunity to hear differing perspectives on
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the issues and questions
What were the Dwarves doing?
Why do you think they “dig-dig-dig-dig in the
mine the whole day through?”
Why do they have to “dig up everything in
sight?”
They say they don’t know what they “dig ‘em
for”… Why do you think they do not know?
Do you think the dwarves get anything for all the
digging? What do they get? Is it fair?
What other things do people dig-dig-dig for?
Should snow white do anything about the
dwarves having to dig from morning till night?
How do you think each of them felt about having
to work in the mine? (eg: Would Grumpy feel the
same way as Bashful?)
How would you feel if you had to dig-dig-dig the
whole day through?
Do you think the 7 dwarves know that digging in
mines might be hurting our earth?
(If yes, how might that make them feel? If no,
how might they learn that?)
Do the 7 dwarves have the power to change

their situation? (if not, who does?)
Possible next steps for this activity
In groups develop a role play acting out various
scenarios. Invite students to create their own
scenarios or use the examples below:
The 7 dwarves are unhappy about the damage
their jobs are doing to our planet, they decide
to speak with the mining company to try and
persuade them to take measures to stop the
environmental damage that is being caused by
so much digging.
Snow White thinks the dwarves aren’t getting
paid enough for the back-breaking work they
do every day. She speaks to the 7 dwarves to
tell them how she feels and to encourage them
to protest or strike. Not all of the dwarves think
this is a good idea but they all work together to
come up with an action that everyone is happy
with.
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Section 5
Be Active
Throughout the resource we have been
raising awareness with the students about
issues, inviting them to become more aware
of themselves, the people around them and
Mother Earth and the natural environment.
So what to do now? It is important, in the
midst of looking at critical global issues and
real-life examples of communities that are
affected by mining, that young people are
able to find ways that they can be powerful
within these issues.
It would be good to reinforce that even by
asking questions, taking an interest and
finding out more about these issues is a
massive first step that they may already be

doing - this is where all good activism begins!
And also in the actions that they decide to do,
that these can be small or big, the important
thing is that they recognise what they are
doing and understand how it could contribute
to changes at a bigger level.
This section will shine the light on successful
examples of change-making by ordinary
people from local communities. The final
activities will invite reflection from the
students on their role, their message to
the Earth and a message for themselves
to take away. This could also be used by
way of reflection on the work that has been
shared together on this topic, and potentially
something to return to or remind the students
of at a later date - particularly if you wanted to
‘return’ their Letter to Me at a point you felt it
would be useful!
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Activity 1:
Sharing Positive Examples.
Aim: Sharing positive examples of what has
been done already by communities successful
in resisting mining or in other environmental
campaigns.
Materials needed: Could photocopy handouts
of the case studies
Time: required: 35 minutes
Steps:
You can either read out to the students, or print
out copies of the two positive case studies,
‘Let’s Save Galicia’, and ‘Not Now, Not Later, We
don’t want your Incinerator’.
Invite students to answer the following
questions:
1. What were the issues involved in this
example? Why might people have been
upset about what was going on in their
community?
2. What were some of the dangers to the
environment in the two examples?
3. What were some of the ways the proposed
mine incinerator might have harmed people
in the local community?
4. Who were some of the people involved in
resisting the Canadian mining company
(Edgewater) and Du Pont?
5. What were some of the things that made
these campaigns successful?
6. What is the learning that could be
shared? What advice would you give to
other communities experiencing similar
challenges?
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Let’s Save
Galicia
This happened in Galicia in 2013.
The successful campaign saw
organisations, Galician celebrities
and activists come together to stop
the mine companies with a campaign
called “Salvemos Galicia” (Let’s save
Galicia).

2.

Background information:
“Galicia is a mine,” says one of the
slogans of the Galician government, 2013.
Something very bad is about to happen in
Galicia and very few people know about
it. Galicia has opened its doors to foreign
multinationals to allow them to turn it into
a large open pit mine. Millions of Euros
profits for a few and devastation, poverty
and some precarious jobs for Galicia.
It is proposed that such “megaprojects”
will settle next to nature reserves, rivers
and natural protected areas. The most
important is the Corcoesto mine (A
Coruna) where they will remove 34 tons of
gold. This gold will cause the poisoning
of 392 hectares, using about 4,300 tons
of cyanide that will generate 8,400 tons of
arsenic and leave about 17 million tons of
contaminated waste.

3.

4.

What were the threats facing Galicia?
1. The best known example is Corcoesto.
A huge open pit mine where a
Canadian company (Edgewater) aim to
extract gold in A Coruña. Gold mining

5.

not only leaves large scars on the
earth, for every kilo of gold produced
128 kg of cyanide is used, 4,000
tons of waste and debris that is finely
ground and very soluble is created,
and 250 kg of arsenic used that is
“trapped” inside the earth and remains
water soluble. Corcoesto would be
only the first of a series of megamining projects.
Goldquest, another Canadian
company planning to operate in the
region of A Fonsagrada (Río EoOscos-Burón and Terras do Miño)
to exploit gold, silver and lead. In
addition, at least five other open
mining projects to extract gold and
silver are proposed in Galicia.
A South African multinational is
currently performing prospecting
ahead of the opening of a coltan
and rare earths mine in the Serra do
Galiñeiro in Vigo, which would have
a huge impact on the environment,
landscape and population, as the
projected mine directly affects many
communities. In a similar mine in
Baotou (China), toxins resulting from
the exploitation ultimately poisoned the
water, crops and the people. Coltan is
a mineral found in all mobile phones
and laptops.
In the Natural Park Fragas do Eume,
one of the most beautiful and magical
places in Galicia, the opening of a
mine is planned just 50 meters from
the edge of the Natural Park, at the
confluence of main river and some of
its tributaries.
The regional government not only
wants to allow new holdings but
because of rising prices globally want
to reopen old metal mines across
Galicia. The regional government
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wants to remove restrictions and restore
mining licenses that had expired as has
happened in the provinces of a Coruña and
Ourense.
Stop the mining.
There were organisations, activist and other
political parties fighting against the mining. They
have obtained more than 135,000 signatures
supporting the Save Galicia campaign at www.
change.org/salvemosgalicia
The following video was advertised on youtube,
facebook, twitter and other media to show the
terrible consequences of the mining project
(without English subtitles): https://www.youtube.
com/watch?v=pQvms6lmYec
After one year of fight the mining was stopped.
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Not Now, Not
Later, We don’t
want your
Incinerator!
Whenever the news broke that Du Pont, a local
chemical plant outside Derry, was proposing to build
a national toxic waste incineration plant at their site,
which would incinerate - or burn - toxic waste from all
over the country, a lot of anger was expressed by a
variety of people in the North West.
The Derry Development Education Centre was an
organisation that was set up to raise awareness
of global issues and create solidarity between
people. One of the issues we felt very passionately
was the welfare of our environment. As the famous
environmentalist Aldo Leopold said, “We abuse land
because we regard it as a commodity belonging to
us. When we see land as a community to which we
belong, we may begin to use it with love and respect.”
Therefore we felt passionately that we all have a
responsibility as guardians of the land in which we
live.
What are the dangers of burning toxic waste? Richer
countries produce thousands of chemicals every
year to meet the demand of the type of lifestyles we
live in this part of the world - consumerism, waste,
having lots of gadgets... Toxic chemicals are used in
most manufacturing processes - but what happens
to the waste products from this manufacturing? If
they are “incinerated” (burned), dangerous toxins are
produced which are released into the environment.
The effects of this can cause cancer, birth defects,
attack the immune system, and many other health
problems. Many experts throughout the world believe
that there is no safe level of these toxins.
The Derry Development Education Centre decided to
call a public meeting to find out the feeling of people
about the issue and also to make people aware of the
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dangers of toxic waste incineration for the local
environment.
This started something that many people were
interested in. More and more people were
starting to ask questions and were seeking
information on the subject. The Centre started
to receive a huge amount of information
and support from Greenpeace and other
organisations from all over the country. We had
two main things to do: firstly to share information
with people as widely as possible, and secondly
to get people together to join the campaign.
Local groups from many different areas started
forming their own committees to oppose the
toxic waste plant: from different neighbourhoods,
from schools, farmers groups and environmental
groups.

A public rally was held at Guildhall Square in the
city which was attended by up to 3,000 people.
The pressure on Du Pont was kept up until
eventually they gave up on the idea of building
the toxic waste incinerator altogether.
The campaign was a success because local
people came together in a united front to show
their opposition to a proposal which could have
far reaching consequences on their health and
the health of their children.
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Activity 2:
What Is Our Role As
Active Citizens?
Aim: To encourage students to think what they
personally can do about the issues they feel
strongly about
Materials needed: Pen and paper
Time required: 30 minutes
Steps:
Share with students some ideas of what
activists have done in the past
•

•

•
•

•
•

Make a video/take a picture of soldiarity
to send to the local community (you could
show The World Says Conga No Va as
an example: https://www.youtube.com/
watch?v=jk1bH1B7Fo0)
Write letters (an example of a letter by
Amnesty International about death threats
received by Maxima Acuña can be seen
here: https://congaconflict.wordpress.
com/2014/02/05/amnesty-internationalurgent-action-50214-death-threats-andforced-eviction-endanger-the-chaupefamily/)
Hold fundraisers
Show a documentary (eg. Open Pit about
the problem of mega mining in Cajamarca:
https://www.youtube.com/watch?v=7GzwjwEsQE)
Research where the goods we consume
come from
Pressure our universities/ churches /
institutions etc not to invest in damaging
projects

Students can then get into groups and think
of actions that are not mentioned above - the
more creative and innovative the better!
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Activity 3:
Speaking For The Earth.
From Gandhi’s Nonviolent Values & Skills,
A Violence Prevention Guidebook for High
School
Aim: To give students a chance to write a
message on behalf of some part of the Earth
and to have this acknowledged and reinforced
by their peers
Materials needed: Worksheet with blank
spaces
Time required: 15 minutes

Activity 4:
Letter To Me.
Aim: For students to have a chance to
reflect on their experiences of learning about
the topic, and to take away something that
they will be reminded of later in the year.
Time Required: 15/20 minutes
Materials Needed: Paper and envelopes.
Steps:
Give out a blank piece of paper to each
student and a blank envelope.
Recap with the students what has been the
learning on this topic over the last number of
classes.
Invite them to close their eyes and think of
one thing that has really stayed with them,
and one thing they will do as a result of this
topic.
Then, give them time to write down on the
page the following,
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Activity 3: Speaking For The Earth
What it’s like to be me:

Describe your size and shape, where are you based, what do you see daily, how do
you smell, what other smells surround you?

Why am I so special?

What is it that makes me so special, what do people love about you, what is it that
you bring to humans?

What have some people done to me?
Describe how some people have treated you badly?

How I want you to treat me from now on:
Tell humans how you want to be treated; be specific
Rest of the group to respond:

“We hear you ________________. We are sorry for what we have done to
you and promise to treat you with the love and with the care you deserve”.
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Activity 4: Letter To Me.

Dear me,
Something I have learned from this topic is….

Something that inspired me was…
Something I would like to remember at a later stage
is…

Something I will do as a result of learning about
this topic…

Best regards,
From Me!

In 1- 3 months’ time, you can hand these back to
the students by way of a reminder of what they
learned.

.
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